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Curriculum adaptation of objectives and content plays an important role in
improving the academic performance of students with learning disabilities
and in achieving specific educational outcomes. Therefore, this study aims to
examine the obstacles to adapting curriculum objectives and content from
teachers’ perspectives. It also investigates whether there are significant
differences in teachers’ views of these obstacles according to their years of
experience, academic degree, and gender. The study adopts a descriptive
survey method. A structured questionnaire was developed to collect data
from a sample of 299 teachers working in public schools that offer learning
disability programs in Riyadh, Saudi Arabia. The participants were selected
using simple random sampling. The results indicate that teachers face
several major obstacles in adapting curriculum objectives and content for
students with learning disabilities. These obstacles were rated at a high level,
with a mean score of 3.61 for curriculum objectives and 3.75 for curriculum
content. The findings also show statistically significant differences in
teachers’ responses based on years of experience, in favor of teachers with
fewer years of experience. However, no statistically significant differences
were found based on academic degree or gender.

© 2026 The Authors. Published by IASE. This is an open access article under the CC
BY-NC-ND license (https://creativecommons.org/licenses/by-nc-nd/4.0/).

1. Introduction

that these students have equitable access to
educational opportunities comparable to those of

Learning disabilities are a complex educational
concept that has garnered significant attention in
recent decades due to their direct impact on
students’ academic performance and skill acquisition
within the school environment. Cortiella and
Horowitz (2014) defined individuals with learning
disabilities as: "Those who exhibit significant
difficulties in the acquisition and use of listening,
speaking, reading, writing, reasoning, or
mathematical abilities, which are a result of a
neurological disorder. These difficulties do not stem
primarily from intellectual disability, sensory
impairments, emotional disturbances, or a lack of
education."  This  definition  highlights the
neurological nature of learning disabilities, which
necessitates specialized educational responses and
appropriate curriculum adaptations to guarantee
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their peers.

Tailored curricula designed to meet the specific
needs of students with learning disabilities are
considered a fundamental factor that directly
influences their learning. Studies have shown that
modifying curricula to simplify concepts and
incorporate diverse practical activities significantly
enhances students’ understanding and academic
performance. Evidence suggests that adapting
curricula and implementing appropriate educational
interventions helps reduce the learning gaps
between typically developing students and those
with disabilities, while also promoting their effective
inclusion in the educational environment. The
adaptation of curriculum objectives and content is an
essential step toward achieving inclusive education
that accommodates individual differences among
learners. Recent research confirms that effective
curriculum adaptation boosts student motivation
and improves academic performance. This is
achieved when learning objectives are designed with
flexibility and are delivered through multiple
modalities that are responsive to diverse learning
styles (Deunk et al, 2018). Curriculum adaptation
denotes the systematic modification of content,
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teaching strategies, or assessment methods to fulfill
the individual demands of students with disabilities
or learning disabilities. This process allows these
students effective access to the general curriculum
provided to all students. It encompasses all
procedures applied to the curriculum, including
adding, removing, substituting, or modifying its
objectives or content. The primary goal of
curriculum adaptation is not to lower academic
standards, but rather to ensure equitable access to
the curriculum, promote participation, and support
the academic success of all students (Florian, 2015).

The adaptation of curriculum objectives and
content has several positive effects. It mitigates the
exclusion of students and enhances inclusivity for
special education students, such as those with
learning disabilities, thereby ensuring greater equity
in learning opportunities (UNESCO, 2017).
Furthermore, this adaptation boosts teacher
competence and simplifies the teaching process by
providing content that is appropriate for students’
diverse levels and abilities, which makes teaching
more effective. The process also facilitates the
creation of clear individualized plans and allows for
the fair assessment and monitoring of student
progress.

The adaptation of curriculum objectives and
content helps meet the individual educational
demands of students, enabling them to engage in
learning in accordance with their individual rate of
progress and abilities. This, in turn, improves their
academic achievement and fosters their motivation
toward learning. Moreover, it contributes to building
and developing educational curriculum, selecting
appropriate tools, accommodations, and activities
for curriculum implementation, and provides the
basis from which the evaluation process should
begin. This allows teachers to assess the
effectiveness and success of teaching in achieving the
desired behavioral change in the learner. Therefore,
modifying curriculum to be compatible with
students' abilities reduces frustration caused by
difficult content, which positively reflects on both
academic and behavioral performance within the
classroom (Collins et al.,, 2018).

Given that, students with learning disabilities
require high-quality education to achieve academic
goals that enable them to be as equal as possible to
their peers. This makes it essential to adapt to the
curriculum so they can gain genuine access to the
content of the general education curriculum.

Gilson and Biggs (2024) examined the
perspectives of special education teachers and
instructional assistants regarding collaboration in
general education settings. It was found that shared
responsibility, joint planning, and clearly defined
roles are critical elements for providing appropriate
support to students with disabilities. Participants
emphasized that effective collaboration between
special education teachers and general education
staff is essential for promoting inclusive education
and enhancing student learning in integrated
classrooms (Gilson and Biggs, 2024). Effective access
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to the curriculum depends on a teacher's willingness
to make changes and their ability to plan for
adaptations to curriculum content (Nilsen, 2017).
One of the most important factors for the successful
adaptation of curriculum is for teachers to be
knowledgeable about the different methods they can
use to create curriculum content plans that allow for
the adaptation of both curriculum and teaching
strategies.

Several obstacles impede teachers when adapting
to the general education curriculum. These include
the curriculum's lack of suitability for students'
characteristics and cultures, its inflexibility in
allowing for differentiated teaching to provide a
variety of learning experiences, and the difficulty of
adapting content and activities to meet the diverse
needs of different students. Therefore, the
curriculum should be designed in a way that assists
teachers in adapting content to suit the needs of
students with disabilities.

The primary objective of curriculum adaptation is
to achieve the desired learning goals without
altering the core content of the curriculum, but
rather by simplifying its concepts to make them
more accessible to learners. However, teachers often
encounter challenges in this process because the
existing curricula are not always suitable for the
characteristics and needs of students with
disabilities.

Building on this, recent research highlights that
traditional curricula frequently hinder students with
learning difficulties by emphasizing uniform
academic standards that fail to consider individual
differences. Teachers also struggle to develop
individualized educational goals due to limited
professional support and training. While standards-
based reforms further intensify the challenge by
creating tension between achieving general
academic expectations and addressing diverse
learner needs.

In addition, the intensive nature of curriculum
content and the difficulty of simplifying or reducing
it while maintaining educational objectives are
regarded as major barriers to effective curriculum
adaptation for students with learning disabilities. It
is imperative to strengthen inclusive education in all
schools to ensure that students with disabilities have
equal access to education and enjoy educational
justice.

Teachers have also reported that they need more
support in how to adapt the curriculum in a way that
supports each student (Nilsen, 2017; Petersen,
2016). Research indicates that teachers generally
express positive attitudes toward curriculum
adaptation in terms of content and objectives.
However, successful implementation requires
adequate training, technological infrastructure, and
institutional support.

In the Saudi Arabian context, the Kingdom’s
recent transition toward inclusive education has
imposed a heavy burden on teachers in both general
and special education settings. This has highlighted
the issue of teacher competence and their ability to
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undertake curriculum adaptation for students with
learning disabilities, as well as the obstacles they
face. Although a small number of studies conducted
in Saudi Arabia examined the obstacles faced by
special education teachers in general regarding
curriculum adaptation, they have not focused
specifically on the learning disabilities category.
Therefore, this study intends to delineate the
obstacles to adapting curriculum objectives and
content for students with learning disabilities as
perceived by their teachers. It further seeks to
ascertain whether the perceptions of these obstacles
by teachers of students with learning disabilities
differ based on the variables of years of experience,
academic degree, and gender. The research problem
can be framed by the subsequent questions: What
are the obstacles to adapting curriculum objectives
and content for students with learning disabilities as
perceived by their teachers? Are there any
differences with statistical significance in the
perspective of teachers with learning disabilities
regarding the obstacles to adapting curriculum
objectives and content that can be attributed to the
variables of years of experience, academic degree,
and gender?

2. Methodology

The study’s sample is composed of 299 teachers
of both genders from the elementary stage in Riyadh,
Saudi Arabia, including 141 males and 158 females.
This sample is representative of teachers of students
with learning disabilities in public schools providing
a learning disabilities program at the elementary
stage. The research tool has been administered in
the first term of the school year 2024-2025. Table 1
illustrates the demographic characteristics of the
study sample. The Obstacles to Curriculum
Objectives and Content Adaptation Questionnaire
was developed to identify the obstacles that teachers
perceive when adapting curriculum objectives and
content for students with learning disabilities. The
development of the instrument followed several
steps. First, previous studies related to obstacles in
curriculum adaptation were reviewed. Based on this
review, an initial version of the questionnaire was
prepared, consisting of 15 items. The preliminary
version was presented to 12 specialists in special
education, particularly in the field of learning
disabilities. The purpose of this review was to
examine the suitability of the instrument for the
study objectives and to assess the clarity and
relevance of its items. Based on the experts’
feedback, revisions were made, and the final version
of the questionnaire was prepared. The final
questionnaire consists of two main sections. The first
section collects demographic information, including
years of experience, academic degree, and gender.
The second section includes the main dimensions of
the questionnaire, which consist of two dimensions:
to curriculum

e Obstacles related

objectives

adapting
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e Obstacles related to adapting curriculum content

This section includes a total of 11 items. The
dimension related to curriculum objectives includes
obstacles such as difficulty in formulating
educational objectives that align with modern
educational trends and challenges in developing
objectives that meet the specific needs of students
with learning disabilities. It also addresses
difficulties in designing appropriate cognitive,
affective, and skill-based objectives for these
students, as well as challenges in specifying
instructional objectives that can be achieved within
the allocated time.

Table 1: Demographic characteristics of the participants

n Percentage
(%)
Male 141 47.2%
Gender Female 158 52.8%
Total 299 100.0%
Less than five years 87 29.1%
Years of five to ten years 86 28.8%
experience More than ten years 126 42.1%
Total 299 100.0%
Academic Bachelor’s degree 206 68.9%
degree Postgraduate studies 93 31.1%
Total 299 100.0%
n: Number

The dimension related to curriculum content
adaptation includes obstacles such as difficulty in
preparing suitable instructional activities, challenges
in making curriculum content engaging and
appropriate, lack of clear instructional guidelines for
adaptation procedures, insufficient knowledge about
students’ individual needs, and difficulty in
considering the linguistic abilities of students with
learning disabilities during the adaptation process.
The questionnaire uses a five-point Likert scale:
Strongly Agree, Agree, Neutral, Disagree, and
Strongly Disagree. The instrument was administered
to a pilot sample of 70 male and female teachers. The
psychometric properties of the questionnaire were
examined by assessing its internal consistency. This
was done by calculating the correlation coefficient
between each item and the total.

The study utilizes a descriptive methodology, and
data have been combined via an online
questionnaire created on the Google Forms platform.
This was done after obtaining approval from the
Local Committee for Research Ethics at Imam
Mohammad Ibn Saud Islamic University and the
Saudi Arabian Ministry of Education to administer
the questionnaire to teachers in public schools. The
questionnaire link has been sent to school principals,
who in turn distributed it to the targeted male and
female teachers. Upon completion of data
compilation, the data were analyzed using the SPSS-
27 statistical software to answer the study's
questions. The analysis relied on several appropriate
statistical methods, including percentages, means,
and standard deviations. The Kolmogorov-Smirnov
test and the Shapiro-Wilk test have also been used to
ensure the normality of the data distribution, and a
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one-way ANOVA and a t-test have been employed for
group comparisons.

3. Results

To address the first research question, the means,
standard deviations, and percentages were
calculated for the responses of teachers of students
with learning disabilities regarding the obstacles to
curriculum objectives and content adaptation, based
on their perspectives. The questionnaire items were
rated using a five-point Likert scale. To facilitate the
interpretation of the results, a weighted scoring
system was applied to determine the response level
for the two dimensions of the instrument. The
response options were assigned the following
weights: Absolutely Agree = 5, Agree = 4, Neutral = 3,
Disagree = 2, and Absolutely Disagree = 1. The mean
scores were then classified into five equal intervals

to indicate the level of response: Very High (4.21-
5.00), High (3.41-4.20), Moderate (2.61-3.40), Low
(1.81-2.60), and Very Low (1.00-1.80). Table 2
reveals the responses of the study’s sample to the
questionnaire dimensions, which were at a high
level. The mean scores for the two dimensions have
ranged from 3.53 to 4.05, with a standard deviation
of 0.95 to 1.09.

To respond to the second question, a One-Way
ANOVA is used after confirming the normality of the
distribution to identify significant differences among
more than two independent groups based on the
variable of years of experience. A t-test is conducted
to delineate the differences between two
independent groups (Independent Sample T-Test)
for the variables: academic degree and gender. The
following Tables 3-6 present the findings that have
been reached.

Table 2: Obstacles to curriculum objectives and content adaptation

Absolutely Agree  Neutral Disagree Absolutely
No. Item agree n (%) n (%) n (%) n (%) disagree n (%) Mean SD Rank
First dimension: Obstacles related to curriculum objectives adaptation

Difficulty in developing educational 113 48 46

1 objectives aligned with modern 83 (27.8) 9(3.0) 3.72 1.12 1

. (37.8) (16.1) (15.4)
pedagogical approaches

Difficulty in developing objectives 118 39 64

2 tailored to students’ specific needs 68 (22.7) (39.5) (13.0) (21.4) 10(33) 3.57 L15 4
Difficulty in setting appropriate 143 43 59

3 cognitive objectives 47 (157) (47.8) (14.4) (19.7) 7(23) 3.55 1.05 5
Difficulty in formulating appropriate 139 74 33

4 affective objectives 49 (164) (46.5) (24.7) (11.09) 4(1.3) 3.66 0.93 2
Difficulty in creating appropriate skills- 117 60 56

> based objectives 57 (191) (39.1) (20.1) (18.7) 2(3.0) 3.53 1.09 6
Difficulty in setting objectives 131 46 50

6 appropriate to allocated time 63 (21.1) (43.8) (15.4) (16.7) 2(3.0) 3.63 1.08 3

Second dimension: Obstacles related to curriculum content adaptation

Difficulty in preparing suitable 111 55 58

7 activities 68 (22.7) (37.1) (18.4) (19.4) 7(23) 3.59 L1 5
Difficulty in adapting content to be 134 49 44

8 stimulating 65 (21.7) (44.8)  (16.4) (14.7) 7(23) 3.69 1.04 4

Lack of guideline outlining adaptation 117 49

9 procedures 111 (37.1) (39.1) (16.4) 18 (6.0) 4(1.3) 4.05 0.95 1
Inadequate knowledge of students’ 128 58 37

10 individual needs 68(227) (428 (194)  (124) 8(27) 371 1043
Difficulty in considering linguistic 129 53 41

1 abilities TR37) 431y gz (13.7) > (17) 374 10z 2

SD: Standard deviation

Table 3: One-way ANOVA of the differences in participants' responses based on years of experience

. . Source of Sum of Degrees of Mean F- Significance
Dimension .
variance squares freedom (df) square value level
. Between
Obstacles related to curriculum 45.58 2 22.79
objectives adaptation groups 37.82 0.000
) p Within groups 178.37 296 0.60
. Between
Obstacles relataeéiatotglli(r)rliculum content groups 25.77 2 12.89 2413 0.000
P Within groups 158.07 296 0.53
Table 3 illustrates that the F-values are those dimensions. To determine the direction of
significant at the 0.01 level for the dimensions of these differences, the Scheffé test was used as one of
(obstacles related to curriculum objectives the post-hoc comparison tests to identify the source
adaptation, obstacles related to curriculum content of these differences (Table 4).
adaptation). The significance level for these As detailed in Table 4, there are differences with
dimensions has been 0.000, which indicates statistical significance at the 0.05 level, as follows.

differences with statistical significance among the
responses of the study’s sample regarding the
obstacles to the curriculum objectives and content
adaptation for students with learning disabilities in
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There are differences with statistical significance in
the obstacles to curriculum objectives and content
adaptation for students with learning disabilities
between participants who have more than ten years
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of experience and those who have less than five
years of experience. The differences favor the group
with less than five years of experience. Additionally,
differences were observed between participants

with five to ten years of experience and those with
more than ten years of experience, with the
differences favoring the group with five to ten years
of experience.

Table 4: Scheffé test for differences based on the variable of years of experience

Comparison (years of

Dimension ; Mean difference p-value Significant
experience)
Less than 5 years vs. 0.80 <05 Yes
more than 10 years
Obstacles related to 5_10 vears vs. more than
curriculum objectives y 10 e.ars 0.77 <.05 Yes
adaptation Less than g ears vs. 5-
y : 0.03 >.05 No
10 years
Less than 5 years vs. 0.62 <05 Yes
more than 10 years
Obstacles related to 5-10 vears vs. more than
curriculum content y ’ 0.56 <.05 Yes
. 10 years
adaptation Less than 5 years vs. 5-
y : 0.06 >.05 No
10 years

To determine whether there are differences with
statistical significance in the responses of the study
sample regarding the obstacles to curriculum
adaptation for students with learning disabilities
from their teachers' perspectives, based on the
variable of educational qualification, a t-test has
been used to analyze the differences in the responses
of the study sample. Table 5 reveals that the t-values

are not significant in the two dimensions: obstacles
related to curriculum objectives adaptation and
obstacles related to curriculum content adaptation.
This indicates that there are no differences with
statistical significance in the responses of the study
sample regarding the obstacles to curriculum
objectives and content adaptation for students with
learning disabilities in these two dimensions.

Table 5: T-test for the significance of differences in participants' responses based on educational qualification

. . Educational Standard Significance
Dimension P n Mean e T-value
qualification deviation level
Obstacles related to curriculum Bachelor’s degree 206 3.62 0.83 025 0.804
objectives adaptation Postgraduate studies 93 3.59 0.94 ' '
Obstacles related to curriculum Bachelor’s degree 206 3.74 0.77 045 0.655
content adaptation Postgraduate studies 93 3.78 0.82 ) )

To ascertain if there were differences with
statistical significance in the responses of the study
sample regarding the obstacles to curriculum
objectives and content adaptation based on the

gender variable, a t-test has been used to analyze the
differences in the responses of the study sample
members. The results are illustrated in Table 6.

Table 6: T-test for the significance of differences in participants' responses based on to gender

Dimension Sample’s gender Mean Standard deviation T-value Significance level
Obstacles related to curriculum Male 141 3.62 0.88 0.19 0.850
objectives adaptation Female 158 3.60 0.85 ' '
Obstacles related to curriculum Male 141 3.75 0.85 0.01 0.989
content adaptation Female 158 3.75 0.73 ) )

Table 6 demonstrates that the t-values are not
significant in the two dimensions: obstacles related
to curriculum objectives adaptation and obstacles
related to curriculum content adaptation. This
indicates no differences with statistical significance
in the responses of the study sample regarding the
obstacles to curriculum objectives and content
adaptation for students with learning disabilities in
those two dimensions, which can be attributed to the
sample's gender variation (male-female).

4., Discussion

Regarding the first question, Table 1 indicates
that most teacher responses in the first dimension,
"Obstacles related to curriculum objectives
adaptation,” fall under the response (Agree). This
indicates that teachers of students with learning
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disabilities perceive the existence of these obstacles.
The teachers believe that all items in the first
dimension present a high degree of difficulty, with a
mean score ranging from 3.53 to 3.72 and a standard
deviation ranging from 1.09 to 1.12.

Regarding the second dimension, "Obstacles
related to curriculum content adaptation,” all the
teachers' responses are at a high degree of
agreement ("Agree"). This indicates that teachers of
students with learning disabilities perceive the
existence of these obstacles. The teachers consider
all items in the second dimension to be a high-degree
obstacle, with a mean score ranging from 3.59 to
4.05 and a standard deviation ranging from 0.95 to
1.11.

The study's findings also reveal that teachers'
responses are at a high level of agreement ("Agree")
for all items on the questionnaire. This clearly
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indicates that these teachers face a set of obstacles
when adapting the objectives and content of the
curriculum to suit the requirements of students with
learning disabilities.

It appears that among the most prominent
challenges they face when adapting curriculum
objectives is the difficulty of formulating educational
objectives that align with the characteristics of these
students, both regarding the nature of their
disabilities and the alignment of these objectives
with modern pedagogical approaches. Furthermore,
many teachers find it difficult to adjust objectives to
fit within the time allocated for their achievement.
Such outcomes may be attributable to the
inadequacy of in-service training and professional
development opportunities available to teachers. On
the other hand, these difficulties may also stem from
some teachers' lack of awareness of their students'
actual performance levels, which makes it
challenging for them to adapt curriculum objectives
to those levels. In addition, the increasing
administrative burdens placed on teachers act as a
real barrier, preventing them from dedicating
sufficient time and effort to adequately adapt to
educational objectives. The lack of integrating
students' interests into the objective adaptation
process and limited professional knowledge in the
field of designing appropriate educational objectives
are all factors that negatively impact the
effectiveness of adapting educational objectives. This
concurs with the results of prior research by
Alkhawaldeh and Khasawneh (2022), Alhassan and
Abosi (2017), Mpofu and Sefotho (2024), and Florian
and Black-Hawkins (2011).

Regarding the adaptation of curriculum content,
the study reveals that teachers also face significant
difficulties in this area. Some of these challenges
include the absence of a guideline that outlines the
permissible procedures and steps for adapting the
curriculum for students with learning disabilities.
Furthermore, accommodating the varying linguistic
abilities among students is a major challenge when
adapting content, especially given the lack of
specialized training in this field. It is also observed
that teachers' limited knowledge of effective content
adaptation strategies contributes to the widening
gap between the general education curriculum and
the needs of students with learning disabilities, a
finding that has been corroborated by previous
studies (Ahmad and May, 2018; Al-Busaidi and
Tuzlukova, 2018; Strnadova et al., 2024).

The findings of the present study, concerning the
questionnaire items on obstacles to curriculum
objectives and content adaptation, align with the

conclusions of several previous studies. The
teachers' perspectives collectively agreed that
multiple obstacles hinder the adaptation of

objectives and content to meet the needs of students
with disabilities (Alkhawaldeh and Khasawneh,
2022; Alhassan and Abosi, 2017).

With respect to the second question, the results
reveal differences with statistical significance in the
mean responses of the study's sample concerning
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the obstacles to curriculum objectives and content
adaptation for students with learning disabilities,
ascribed to the varying number of years of
experience. The study established that the
differences in the two dimensions, "obstacles to
adapting curriculum objectives and curriculum
content," are in favor of the less experienced
participants.

The research findings indicated that teachers
who have less experience in teaching students with
learning disabilities perceive the obstacles facing
them in adapting curriculum objectives and content
to suit these students' demands more significantly
than their more-experienced counterparts. This is
likely attributable to the fact that less-experienced
teachers often lack the specialized practical skills
and sufficient expertise necessary to manage the
complex and diverse instructional situations that
may arise while teaching students with learning
disabilities. Furthermore, these teachers may
encounter a deficiency in professional support and
guidance from their more experienced colleagues or
the school administration, which can exacerbate
their feelings of frustration, psychological stress, and
low self-efficacy during the execution of their
teaching duties.

In accordance with Guskey (2002) Teacher
Professional Development Model, teacher
performance evolves progressively from theoretical
learning to practical application, and subsequently to
developing conviction in the effectiveness of
instructional practices based on student learning
outcomes. Accordingly, the greater perception of
curriculum adaptation obstacles by less-experienced
teachers can be interpreted as being in the early
stages of professional development, where they lack
practical experience and confidence in their capacity
for adaptation to curriculum. Conversely, more-
experienced teachers demonstrate greater flexibility
and accumulated expertise, enabling them to
confront obstacles and devise practical solutions for
curriculum adaptation in line with the requirements
of their students.

This finding is in conformity with the results of
the study by Suprayogi et al. (2017) and Gibbs
(2023), which indicated that teaching experience
performs a pivotal function in a teacher's ability to
implement curriculum adaptation. More-
experienced teachers possess superior skills in
applying differentiated instruction strategies,
whereas less-experienced teachers feel burdened by
the planning and implementation demands when
attempting to adapt education to satisfy the
demands of all students. This makes them more
cognizant of the obstacles related to time and
resource limitations, reinforcing their sense of
difficulty in effectively implementing differentiated
instruction.

The current research's findings align with this
perspective, demonstrating that limited professional
experience is correlated with an increased teacher
perception of challenges and a corresponding lower
self-efficacy in their capacity to adapt curriculum
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objectives and content in accordance with the
demands of students with learning disabilities.

This result, therefore, underscores the
importance of enhancing support for less-
experienced teachers of students with learning

disabilities. This should be facilitated through
targeted training, rigorous educational supervision,
and the exchange of expertise with their more
experienced teachers of students with learning
disabilities. Such measures would assist them in
developing their skills and mitigating their perceived
obstacles in curriculum adaptation for students with
learning disabilities.

The results of the current study, which have
shown that more experienced teachers rely on their
expertise to overcome obstacles related to
curriculum objectives and content adaptation, while
less experienced teachers feel these obstacles more
acutely, leading to weaker curriculum adaptation,
are consistent with the findings of the following
studies (Ahmad and May, 2018; Genovesi et al,
2022).

Regarding the variables of academic degree and
gender, the results have shown no differences with
statistical significance in the responses of the study's
sample concerning the obstacles to curriculum
objectives and content adaptation for students with
learning disabilities based on either academic degree
(bachelor's vs. postgraduate) or gender (male-
female). This can be explained by the fact that both
genders work under similar conditions and receive
the same training. The availability of resources,
educational aids, and the overall school environment
are also comparable. Additionally, the characteristics
of the curriculum delivered to students with learning
disabilities are the same for all teachers. Teachers of
both genders are tasked with performing the same
duties to adapt to the curriculum, so it is logical that
no differences have been found. This finding, which
suggests that an academic degree does not influence
the study's results, is consistent with the research of
Alkhawaldeh and Khasawneh (2022), who also
found no differences with statistical significance
based on this variable.

Despite the contributions of this research, it
encountered several limitations that need to be
considered when interpreting the findings. The most
salient of these limitations is that the self-report
questionnaire was used as the primary data
collection tool. Consequently, teacher responses
relied on subjective self-assessment, potentially
leading to a social desirability bias where
participants might incline toward providing positive
responses or avoiding the disclosure of negative
aspects of their instructional practices. Furthermore,
the questionnaire format precludes the opportunity
to observe actual behaviors within the educational
setting, which restricts the verification of
congruence between declared statements and on-
the-ground reality. Additionally, teacher
comprehension of the questions may have varied
according to their different backgrounds and
experiences, thereby impacting the internal

184

consistency of the data. An additional limitation is
that the research sample was restricted to male and
female teachers of students with learning disabilities
in Riyadh. This diminishes the research’s
generalizability to other regions within the Kingdom
of Saudi Arabia, as educational, environmental, and
training conditions often differ significantly across
geographical areas.

5. Conclusion

The results demonstrate that the obstacles to
curriculum objectives and content adaptation for
students with learning disabilities, as perceived by
their teachers, are determined to be at a high level. It
has also been found that the number of years of
experience plays a significant role in a teacher's
awareness of the obstacles they face when adapting
curriculum objectives and content. In contrast,
academic degrees and gender do not influence the
adaptation of curriculum objectives and content, as
both genders work under the same conditions and
receive the same training.

This research is considered among the initial
studies in the Arab world and Saudi Arabia to
investigate the obstacles to curriculum objectives
and content adaptation for students with learning
disabilities as perceived by their teachers. Adapting
curriculum objectives and content is a fundamental
component for ensuring effective and inclusive
education in the Arab context. This adaptation
responds to the need for a flexible curriculum that
accommodates individual differences among
students, enabling them to attain their optimal
learning potential based on their specific abilities.
Considering modern educational trends that
emphasize inclusive education and the principle of
education for all, there is a growing need to develop
adaptable curricula that contribute to enhancing the
academic achievement and social integration of
students with learning disabilities within the Arab
context.

The study's findings recommend enriching the
curriculum with diverse scientific activities, images,
and visual aids that are appropriate for students
with learning disabilities. The research further
recommends that educational objectives be clearly
defined and made achievable based on their specific
abilities, while ensuring the content itself is clear.
Furthermore, the study proposes rephrasing
curriculum content using simplified language that
considers the attributes of students with learning
disabilities, avoiding abstract concepts and complex
terminology. The focus should be on a gradual
presentation of information and linking it to real-life
experiences. The findings also recommend the
development of specialized training programs for
teachers in curriculum adaptation, to include skills
for modifying objectives and content. Additionally, it
is crucial to review educational policies at the
ministerial level to ensure clear and approved
mechanisms for curriculum adaptation within the
national framework for curriculum and evaluation,
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and to provide the necessary resources for their
implementation in the educational field. Finally, the
study recommends conducting further research on
the challenges related to adapting curriculum
objectives and content, particularly using mixed
methods approaches. Future studies are encouraged
to utilize multiple data collection tools, such as direct
observation and interviews. Additionally, expanding
the sample to include participants from various
geographical regions is advised. These steps would
strengthen the credibility of future findings and
enhance their generalizability.
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